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Abstract:

The primary aim of this research endeavor is to enhance comprehension regarding the manner
in which college students commence engagement in extracurricular pursuits. This study
examines the social and contextual learning encounters of students involved in start-up
projects, and explores how this environment impacts the approaches and results of
entrepreneurial learning. The study focuses on the design, technique, and approach employed
in examining numerous cohorts of students who were involved in the Start-Up
extracurricular program. This program was run by three partner universities located in the
Greater Copenhagen region. In conjunction with project progress reports, observation notes,
and survey data, the data underwent inductive analysis through the utilization of semi-
structured interviews with students and project administrators. These interviews were done
at various points throughout and after the initiation of the start-up program. To conclude,
This study presents a process model of entrepreneurial learning that is both theoretically
informed and empirically grounded. The model is then applied to extracurricular startup
programs, drawing upon the findings of the research. By engaging in assimilation,
comprehension, and co-participation within the social practice of entrepreneurship, students
have the opportunity to enhance their knowledge frameworks and cultivate a heightened
sense of self-confidence in their capacity to effectively engage in entrepreneurial endeavors.
The proposed approach delineates three interrelated components that facilitate the provision
of entrepreneurship education to students, hence facilitating the cultivation of two distinct
sets of skills: venture creation and entrepreneurship.

Keywords- Extracurricular Start-Up Classes for Students Teach Them How to be
Entrepreneurs
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Introduction

The primary aim of this research endeavor is to enhance comprehension
regarding the manner in which college students commence engagement in
extracurricular pursuits. This study examines the social and contextual
learning encounters of students involved in start-up projects, and explores how
this environment impacts the approaches and results of entrepreneurial
learning. The study focuses on the design, technique, and approach employed
in examining numerous cohorts of students who were involved in the Start-Up
extracurricular program. This program was run by three partner universities
located in the Greater Copenhagen region. In conjunction with project progress
reports, observation notes, and survey data, the data underwent inductive
analysis through the utilization of semi-structured interviews with students
and project administrators. These interviews were done at various points

throughout and after the initiation of the start-up program.

To conclude, This study presents a process model of entrepreneurial
learning that is both theoretically informed and empirically grounded. The
model is then applied to extracurricular startup programs, drawing upon the
findings of the research. By engaging in assimilation, comprehension, and co-
participation within the social practice of entrepreneurship, students have the
opportunity to enhance their knowledge frameworks and cultivate a
heightened sense of self-confidence in their capacity to effectively engage in
entrepreneurial endeavors. The proposed approach delineates three
interrelated components that facilitate the provision of entrepreneurship
education to students, hence facilitating the cultivation of two distinct sets of
skills: venture creation and entrepreneurship. The research addresses a
vacuum in information regarding entrepreneurial learning within

extracurricular enterprise activities. It provides fresh insights into the influence
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and modification of learning experiences among students, specifically focusing
on the social and relational environment. The individual learning experiences
of students are influenced by their assimilation, knowledge, and engagement

in entrepreneurship as a social practice.

Fetters et al., (2010), a strong factor that can help the region's
businesspeople. Because of this, some schools have added sections geared
toward entrepreneurship, like makerspaces, mixed-use buildings, incubators,
and accelerators, to the areas next to them (Wright and Drori, 2018).
Universities' main goal is to help make the world a better place by creating jobs
and wealth. These programs aim to connect students with academic research
and the systems that encourage creativity, innovation, and entrepreneurship
(Youtie and Shapira, 2008; Foss and Gibson, 2015).Universities' extracurricular
start-up programs are one way that colleges are creating more and more of an
entrepreneurial atmosphere. Kulympiris and Klein (2017) Students can get
training in business and meet new people in a friendly setting through these

classes.

Surprisingly, most study on how students learn to be entrepreneurs has
focused on activities that are part of the school curriculum (Williams Middleton
et al., 2019). But these schools offer a special, structured setting for learning in
groups. Levinsohn (2015) says that these after-school events are non-formal
entrepreneurship education because they are part of a planned, timed program
that aims to make students more entrepreneurial in their thoughts and actions.
It works separately from the regular school structure.Start-up projects for
extracurricular events by students create a clear space for learning outside of
the regular school curriculum. Previous study (Pittaway et al., 2015, for
example) has shown that joining student groups and doing other activities

outside of school can make students more entrepreneurial through social
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practice. But in the past few years, not much has been said about the
background of extracurricular start-up programs and how they have affected
student business ownership (Morris et al., 2017; Shirokova et al., 2017; Preedy
et al., 2020). Thus, we think there is a lot of room for more academic study that
can give explanations based on real-life examples of how students learn to be

entrepreneurs through start-up activities outside of school.

Taking all of this into account, the goal of this study is to help academics
learn more about the social and environmental experiences of students who
start new extracurricular programs by looking at how this environment might
affect learning processes and results. The idea is that students learn how to be
entrepreneurs through their relationships with other people (Ardichvili, 2003;
Taylor and Thorpe, 2004). We look at four rounds of coordinated starts of
extracurricular programs led by three university partners from Sweden and
Denmark. The study finds a group of interconnected factors that both start and

affect students' entrepreneurial learning experiences and results.

The study also finds traits that might help or hurt the entrepreneurial
process when it shows up in after-school events for starting businesses. So, our
study gives us both theoretical and practical insights into the social aspects of
learning how to be an entrepreneur that happen outside of school (e.g., Jones
et al., 2014a, b). The rest of the paper is divided like this. Here is a review of the
literature on the social side of learning to be an entrepreneur, with a focus on
student business. The third part talks about the method, and the fourth part
talks about the real-world effects. The last and fifth part talks about what the

results mean for theory and research.
Methodology

It was paid for by a regional development grant from the EU's Interreg

Oresund-Kattegat-Skagerrak program from 2017 to 2019. The goal was to
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improve Greater Copenhagen's business environment by giving students start-
up events outside of school. The project was a team effort between the
Technical University of Denmark (DTU), Lund University (LU), and
Copenhagen School of Design and Technology (KEA).

The three schools have worked together to create extracurricular
business programs to encourage students to become entrepreneurs. These
projects set up a network of places with tools and resources for entrepreneurs.
Because the program wasn't part of the school's regular curriculum, completion
wasn't reviewed or given credit in the same way that it would be in a regular
class. So, everyone who wanted to join was free to do so, and the only times the

group met were on weekends after school hours.

Each of the three partner universities held four start-up classes, which
added up to a total of twelve groups of 214 students. Each round started with
a launch event put on by one of the three academic institutions. This is where
the three groups of students were introduced to the project and given access to

resources like business mentoring, facilities, and experts.

After that, things like one-on-one counseling, group mentoring, and
workshop events went as planned. Business meetings (to set goals), business
modeling, customer validation, graphic design, e-commerce, regulations, and
peer grading tasks were some of the things that were talked about during the
project. There were also "Hub tours" in the program, which involved going to
schools in both Sweden and Denmark. Furthermore, each of the three schools
planned a number of events for the students in their own groups. The program
ran for about ten weeks, and as part of the international "Hub tour," a pitching

event was held to wrap it up.
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Getting data

The four stages of start-up events took place in the fall of 2017, the spring and
fall of 2018, and the spring of 2019. During this time, the study team kept an
eye on how things were going and gathered information. A lot of the data came
from talks with project managers and students that took place in person. Data
was also gathered through meeting minutes and progress reports sent to the
organization that funded the project. The students were also given a quiz to
find out how confident they were in their ability to start a business that would
make money. We used a lot of different data sources in our study to help us
understand the research setting better and to make the interview data more
valid and reliable (Welter and Gartner, 2019). (Jehn, 2009). Table 2 shows an
outline of the real-world data that was used in the research. A full review of the

data can be found in Table 3.

It is possible to do organized interviews. Interviews with project
managers and students are where most of the information for this study came
from. Our semi-structured interview guide was based on research we did on
relevant studies before the interviews. When we "enforced ignorance" of the
literature (e.g., Gioia et al., 2012), the literature review helped us find problems
we hadn't thought of before and dig deeper into topics that were driven by
informants. What we learned also helped us find themes and problems that

could add a lot to what we already know (see Table 1).

There were thirty-four semi-structured interviews done during the
project. Thirteen were with project managers and twenty-four were with
students. So we could take into account the fact that kids had different
educational experiences, we chose our informants based on how well they
thought they could start a business before and after school. Reports and

opinions on progress are given. We sent progress reports along with the
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interview information. They were filled out every two years and sent to the
agency in charge of keeping an eye on the project's EU funds. The reports went
into great depth about the project's activities, costs, and how it changed over
time. Thanks to the information in the reports, we were able to get time-specific
descriptions of what project managers thought went well, what went wrong,

and what needed to be fixed.

We were able to get more information by going to progress meetings
and taking notes. Status meetings were held on a regular basis so that people
could talk about their experiences and find general issues or other things that
could go wrong or cause delays that should be avoided. The project managers
met separately to talk about what they had learned from earlier versions of the
start-up program and what changes needed to be made. To help us with our

research, we wrote down everything we saw and heard.

Questionnaires were used to do a study. A questionnaire was made to
find out if students can change how they think about their ability to do tasks
and play parts that will lead to entrepreneurial results. The 19-item
multidimensional entrepreneurial self-efficacy measure created by McGee et al.
(2009) was used because it has been widely used in previous studies to find out
how people think and act like entrepreneurs during the start-up and growth
stages of a business (Newman et al., 2019). Also, new study shows that the scale
can be used for more than just the people it was originally made for, and it can

be used by both new and experienced entrepreneurs (Spagnoli et al., 2017).

Twelve students in the startup program were put into two groups, each
with two copies of the questionnaire. The first group was given the
questionnaire before the program started, and the second group was given the
questionnaire right after the program ended. Out of the 214 students who took

the survey, 131 filled out matched surveys were returned, which is an effective
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response rate of 61.2%. The poll was not required at all. Several studies that
didn't get enough responses found no changes in age, gender, or cohort that
were statistically significant. Statistical tests using paired sample t-tests on the
whole sample show that after the start-up program, people's confidence in their
ability to be entrepreneurs significantly increased (p 0.000**). A lot of t-tests
that split the data into groups based on partner school and program cycle
showed good results everywhere. The results of the many runs of surveys were
regularly shared at status meetings. The data were also used to choose students
for the interviews (see section semi-structured interviews) so that researchers
would be more likely to talk to people from a range of educational

backgrounds.

Data analysis: NVivol2 was used to look at the interview records.
Following the steps outlined by Pittaway et al. (2010) was used to read and sort
the data into two groups. In a first-level informant-centered analysis, the
examples were put into groups based on what the informants said about them.
There were times when unclear groups were reclassified. Then, the last few
groups were carefully looked over and contrasted to see if there were any new
trends. At this point, we also double-checked data from observation notes and

progress reports to give our inductive data structure more depth and detail.

In the second part of the analysis, the classified sources were compared
and put into groups based on theoretical ideas and rough relationships. The
current body of literature was looked at more than once in order to create
theory-based, grounded, and knowledge-growing content. Finally, the new
trends were put into groups based on how and what happened with

entrepreneurial education in after-school activities.
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